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Abstract 
The communication process and its importance to organization and to managerial activity is a particular concern for the 
author of this work, concern embodied in research carried out by a long period of time. A questionnaire designed this year 
has been applied in two universities from Transylvania (Romania) in order to capture the perception of Business 
Administration master students on the quality of communication in their training. The study on the first of the two 
universities (UN) highlighted distinctive issues between teacher-student communication at different specializations 
(finance, accounting, management). Analysis of the responses to questionnaires applied to management specialization 
within the second university (UM), allowed us a comparison regarding the perceptions of students – future managers – in 
the two cases. The objective of the current study is to use the findings of this comparison in establishing ways to improve 
communication in the education process, for the development of Management master students in the investigated faculties.  
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1. Introduction 
Inter-human communication is performed on two levels: the information or the content of the message, 
which is conveyed clearly through digital language and the bond that is created, accordingly, between partners 
as a result of the analogical communication, which generates feelings (appreciation, like or dislike, love or 
hatred, respect, admiration or contempt etc.) (ùt. Prutianu, 2008, p. 345-348). Since it entails transmission of 
information, communication is subjected to its specific flow: the one who sends the information continues to 
remain its possessor, but loses control over the content of the message conveyed. This triggers effects that 
cannot be controlled by the sender. On the other hand, the transmission of information always implies the 
enhancement, which translates as development, of the quantity of the information known. In case of scientific 
knowledge or work skills, the flow of information implicitly leads to a higher level within the framework of the 
given system, that is a change for the better, an evolutionary process. 
2. Literature review 
The components of the communication process have been analysed and explained by many authors, by 
means of various models which synthesise these components and underline the specificity and objectives of the 
process and the relationships thus created: starting with Laswell, Shannon and Norbert Wiener (Nicolescu, O., 
Verboncu, I., 1997, p. 334-335), continuing with A. Iftimescu (in Mathis et al, 1997, p. 365), Prof. Cândea 
(Cândea & Cândea, 1996, p.27), Prof. Prutianu (Prutianu, 2000, p.40-42), Pamela Shockley-Zabalak (in Zlate, 
2004, p. 500) and many others. The author of this paper has devised his own model of the communication 
process within an organisation, which attempts to explain the flow of information in a company, the 
relationships built in this framework, as well as the dynamics of the process and the relationship created (Sonea, 
2011). The model developed by Prof. Prutianu (Prutianu, 2000, p.40-42) lays emphasis on the objective, which 
cannot be absent from the communication process and which explains the purpose and efficiency of the 
communication act. On the other hand, the processes of professional development and acquirement of skills are 
linked not only to the quality of the message sent out, but also to the quality of the receiver. 
The act of listening is not passive, as wrongfully considered at times. Qualitative and participatory listening 
is a fairly tiresome activity, mentally exhausting, which involves commitment. The speaker and the listener 
share the task of interpreting the message. As a rule, correct speech is considered a skill, whereas proper 
listening – not yet. In a communication process, the differences between the message intended by the sender 
and that assumed by the receiver may be significant (Prutianu, 2000, p. 177-178). According to the devoted 
literature, competence is connected to the learning process (see, for example: Armstrong, 2006; Beardwell & 
Claydon, 2007; Boonstra, 2004). Since we contemplate the communication process for professional 
development, the objectives of the process are closely linked to the motivation system, which plays an essential 
role, particularly in teaching adults (Chiúu, 2002, p. 360-394 and Pâniúoară & Pâniúoară, 2005, p. 97-104) Jere 
Brophy, 2010, p. 10). 
 
3. The role of correct communication for the development of Business Master students 
3.1. Research objectives and method 
We have attempted to determine to what extent the communication process in the context of higher 
education is likely to ensure the proper development of the students, the acquirement of competences in line 
with employers’ requirements and students’ satisfaction in what regards their career path, from the perspective 
of the beneficiaries of the performances in this field. 
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We consider that such findings could further facilitate the improvement needed in the educational process, in 
terms of content and, more importantly, methods employed, to the end of potentiating the graduates’ level of 
professional competence. In the initial stage of our research undertaking, we conducted a sociological enquiry 
on Business students in the final year of the Master’s studies from a large university in the North-West of 
Romania (UN). The survey included students from 3 areas of specialisation: finance, accounting and 
management (Câmpeanu-Sonea, Sonea & Bordean, 2013). The proposed questionnaire had been conceived by 
the authors of this paper and features statements related to the high quality of communication (written and oral) 
between the academic staff and students, while the answers are structured on a 5-step scale, from 0 to 5, 
respectively: 0=non-answer; 1=total disagreement; 2=partial disagreement; 3=neither agreement, nor 
disagreement; 4=partial agreement; 5= total agreement. 
In light of the above, the closer the average value of the students’ ratings is to 5, the more satisfied the 
students are with the quality of the teachers’ performances. 
We have started from several hypotheses, based on our previous experiences, as follows: 
• Higher graded students assess the quality of the studying materials with more generosity than lower graded 
students, because they understand them better and are more familiar with them. 
• The students employed in various companies display a stronger critical attitude to the usefulness and 
efficiency of the educational process. 
• The mental system and the manner in which students and teachers communicate vary according to the area 
of specialisation, therefore students have different perceptions. 
The responses to the questionnaire were processed via a SPSS application. All the 3 hypotheses were 
sustained.  
We found that the responses received from the Management students exceed the average mean of the other 
students to statements such as: the courses are easy to understand, their format is well systematised, they 
prompt personal understanding, the seminar works are easy to understand, they facilitate the understanding of 
the course subject matter, the exam tasks are enunciated unequivocally, they relate to the course and seminar 
subject matter, the laboratory assignments are accessible, the bibliography is easy to find, and the seminar and 
laboratory teachers assign grades fairly. We have noticed that emphasis was laid on the capacity of 
systematisation, organisation, correlation, motivation of the academic staff in the Management department, 
qualities that are intrinsic to a manager’s profile. From the surveyed subjects, most of the working students are 
from the management field, which leads us to conclude that their opinions were based on personal experience. 
Furthermore, a series of correlations that we have established among the students’ responses prove a high 
degree of commitment in the completion of the questionnaire. 
As our chief goal is the development of Management Master students, we attempted to draw a comparison 
with the perception of Master students training to be future managers at another university (UM), to whom we 
applied the same questionnaire. Our aim was to find paths for the improvement of communication in the 
education processes of the surveyed schools.  
In this phase of our undertaking, the working hypotheses were: 
• The students’ perception in relation to the communication in the educational setting points out to clarity and 
systematization of the materials selected by teachers for courses and seminars. 
• The materials used in seminars and laboratories correlate with those from courses, they complement each 
other and facilitate personal understanding. 
• The bibliography is easy to find, is well-organised and accessible, both for the courses and 
seminars/laboratories. 
• The exam tasks are unequivocally enunciated, they relate to the course and laboratory subject matter, while 
the grades mirror the students’ studying efforts faithfully.  
• Students’ perception relies on experience in the business activity. 
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3.2. The results of the questionnaire  
All the scores calculated for UN are above the average level of assessment, meaning they are higher than 3. 
As such, the general opinion (values between 3.35 and 4.66) is that the educational process unfolds in proper 
conditions in terms of communication. 
As pointed out above, there were particularly high scores for the following questions: 3.2 (score 4.66), the 
tasks of the evaluation tests relate to the course and seminar subject matter; 2.4 (score 4.50) the seminar and 
laboratory activities support the understanding of the information delivered in courses; followed in descending 
order by: 4.1; 3.3; 2.2; 2.9 and 1.2, which means that the assignments of the practical works are accessible, 
teachers’ attitude enable the fair grading of the students, the subject matter delivered and seminarised is easy to 
understand, and the work environment fosters studying and learning. 
In our opinion all these aspects are important in developing the Management students’ thinking and 
behaviour in line with the teachers’ example, that is to be good organisers and themselves well-organised, to 
communicate in a systematic and structured manner, to be able to argue based on just criteria and to adopt 
efficient decisions.  
Table 1 presents the mean of the scores, according to the responses of the Management students’, but also 
provides a complete image of the content of the questionnaire.  
As compared to the situation of UN, a first glance at UM students’ perception highlights a rather more 
difficult situation of the teacher-student communication process, or a stronger critical spirit in these students 
(UM). Regardless which of the above statements is true, the consumer of the performance (the student) is in 
this case less satisfied with the performer (the teacher), which calls for proper improvement measures. 
We also notice in this table scores above 4 (good to very good assessment) in the case of question 3.2 (score 
4.34), namely that UM students are tested based on what was taught and seminarised; 3.3 (score 4.07), namely 
that grades are awarded fairly and 2.4 (score 4.05), which points to a good correlation between courses and the 
seminar or laboratory works. High scores, above 3.85, are obtained for the questions: 2.9 and 1.9 (score 3.90, 
respectively 3.89), the seminar works and the courses unfold in a good working environment; 1.2; 2.10; 4.1 
(score 3.88) and 2.2; 4.3 (score 3.86), which means that the course and laboratory materials are easy to 
understand, contribute to the development of a mental system specific to the specialisation pursued, are 
accessible, and the grades in tests and exams are obtained based on merit.  
In the case of UN, the lowest scores (below 3.50) relate to the role of courses in stimulating a critical 
approach in students (score 3.35) and to the development of the entrepreneurial spirit (score 3.43). 
Nevertheless, no scores below 3 were obtained. 
Table 1. The mean scores 




3.2 Tasks relate closely to the course and seminar 4.34 4.66 
3.3 Teachers’ attitude allows students to earn grades justly 4.07 4.28 
2.4 Seminars support the understanding of the subject matter taught in the course 4.05 4.50 
2.9 Seminars are held in a detached atmosphere 3.90 4.09 
1.9 Courses are delivered in a detached atmosphere 3.89 4.22 
2.10 Seminars lead to the development of a system of thought corresponding to the specialisation 
pursued 
3.88 3.98 
1.2 Courses are easy to understand 3.88 4.21 
4.1 The assignments for practical projects are accessible 3.88 4.31 
4.3 The type of assessment and teachers’ attitude allow students to earn grades justly 3.86 4.16 
2.2 Seminars are easy to understand 3.86 4.25 
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5.1 The grades reflect the individual study correctly 3.82 3.95 
1.8 Courses support the understanding of the subject 3.82 4.02 
1.7 Courses lead to the development of a system of thought corresponding to the specialisation 
pursued 
3.75 3.80 
2.5 Seminars are useful for the specialisation pursued 3.74 3.96 
2.8 Seminars stimulate creativity 3.70 3.76 
1.3 Courses have a well systematised structure 3.68 3.96 
3.1 Tasks are worded clearly and unequivocally 3.67 4.26 
1.6 Courses develop personal understanding 3.66 3.78 
2.3 Seminars have a well systematised structure 3.65 4.11 
2.1 Seminars are attractive 3.63 3.84 
2.7 Seminars develop personal understanding 3.62 3.89 
6.3 The skills obtained are useful in the personal life 3.61 3.57 
4.2 It is easy to find bibliography for the projects 3.52 4.14 
1.1 Courses are attractive 3.47 3.76 
1.4 Courses are useful for the specialisation pursued 3.43 3.72 
6.1 The skills obtained are useful in the profession for which they are training 3.34 3.51 
2.6 Seminars stimulate critical approaches 3.24 3.56 
5.2 The grades reflect participation in class correctly 3.24 3.70 
1.5 Courses stimulate critical approach 3.19 3.35 
6.2 The skills obtained are useful for starting a business 2.84 3.43 
The two areas of Management specialisation (Business Management and Human Resource Management) 
can also be found at UN, but whereas with UM the highest scores were obtained chiefly by HRM, with UN we 
encounter a reverse situation in this respect. The responses obtained from UM contained assessments whose 
scores fell below 3, that is below the average level for the student – teacher communication process quality, in 
the case of development of the entrepreneurial spirit (2.84 overall score – registered by Management 
specialisation and 2.64 by Business Management) and of the manner in which grades mirror students’ 
participation in courses (score 2.97 – the Human Resource Management students). 







BM HRM M BM HRM M BM HRM M 
1.1 3.42 3.51 3.47 2.2 3.83 3.89 3.86 3.2 4.33 4.35 4.34 
1.2 3.86 3.89 3.88 2.3 3.54 3.76 3.65 3.3 3.85 4.28 4.07 
1.3 3.60 3.75 3.68 2.4 4.03 4.08 4.05 4.1 3.94 3.81 3.88 
1.4 3.21 3.64 3.43 2.5 3.57 3.89 3.74 4.2 3.50 3.54 3.52 
1.5 3.15 3.22 3.19 2.6 3.24 3.25 3.24 4.3 3.67 4.05 3.86 
1.6 3.69 3.64 3.66 2.7 3.72 3.51 3.62 5.1 3.71 3.92 3.82 
1.7 3.69 3.81 3.75 2.8 3.56 3.84 3.70 5.2 3.51 2.97 3.24 
1.8 3.89 3.76 3.82 2.9 3.83 3.97 3.90 6.1 3.09 3.58 3.34 
1.9 3.89 3.89 3.89 2.10 3.75 4.00 3.88 6.2 2.61 3.05 2.84 
2.1 3.69 3.57 3.63 3.1 3.72 3.62 3.67 6.3 3.54 3.68 3.61 
Besides the questions listed in table 1, the corpus of the questionnaire comprised 4 additional questions: 
whether the respondent worked in the field of his/her current training, for how long, age and gender.  
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Table 3. Sample structure according to employability (UN/UM) 
Specialization Employees (% out of total) Employees in their field of activity (% out of total) 
BM 90.0% 52.8% 73.3% 25.0% 
HRM 85.7% 45.9% 64.3% 16.2% 
Management (M) 88.0% 48.4% 69.4% 20.6% 
Table 3 discloses a great difference between the two universities: while with UN, the ratio of the working 
students is 90% for the Business management (BM) students, and by merely 4.3% lower for the Human 
Resource Management (HRM) students, in the case of UM about 50% of the students are employed, and an 
average percentage of 20% in the field of their current training. Thus we reckon that we have sufficient ground 
to consider the opinions expressed by the UM students less reliable, in particular with regard to the usefulness 
of the materials offered by teachers for the occupation they are training towards. A calculation based on the UN 
responses (see Câmpeanu-Sonea, Sonea & Bordean, 2013), where our survey was more ample, points out to a 
fact generally familiar to and acknowledged by sociologists: a deeper critical spirit in man than in women (out 
of 30 statements, 21 obtained lower rating scores from men, 7 lower rating scores from women, and in two 
instances the scores were equal; more often than not, yet, the differences were not particularly significant). 
Although the ratio of male students is relatively low (39.7% at UN and 24.7% at UM), there is, nevertheless a 
factor of influence over the responses, which teachers should take into account in the process of 
communication with students. The student’s average age is around 24 years old for both universities (23.7 at 
UN and 23.93 at UM), all 5th year-students (2nd year of the Master’s Degree, following 3 years of Bachelor’s 
studies), the cases of much older persons being very rare. The thoroughness students proved in completing the 
questionnaires is satisfactory, should we consider the correlations between the answers to certain questions. 
With UN (see Câmpeanu-Sonea, Sonea & Bordean, 2013) we have obtained correlations ranging from a 
modest level (0.372) to average and high intensity (0.627). This means that the students who appreciated that: 
the courses and seminars are useful for the specialisation (1.4 and 2.5) were also of opinion that they acquire 
useful knowledge for the profession and startup of a business (6.1 and 6.2). Moreover, there are correlations of 
medium (0.407) to high intensity (0.598) between the assessments related to the stimulation of creativity, 
personal understanding and critical approaches. 
Table 4. Correlations between usefulness of courses, seminars, knowledge and skills (UM) 
 1.4 2.5 2.7 6.1 6.2 6.3 
1.4 Courses are useful for the specialization pursued 1 0.622** 0.434** 0.483** 0.459** 0.399** 
2.5 Seminars are useful for the specialization pursued  1 0.393** 0.416** 0.499** 0.432** 
2.7 Seminars develop personal understanding   1 0.503** 0.506** 0.408** 
6.1 The skills obtained are useful in the profession for which they are 
training 
   1 0.719** 0.513** 
6.2 The skills obtained are useful for starting a business     1 0.491** 
6.3 The skills obtained are useful in the personal life      1 
N = 73       
** Correlation is significant at the 0.01 level (2-tailed) 
Roughly the same type of correlations, even of a higher level of intensity (correlation coefficient 0.719, for 
example between 6.1 and 6.2), can be found in the case of UM (table 4), and special consideration is given to 
the usefulness of the knowledge acquired in the personal life of the surveyed subjects (the correlations with 
6.3). 
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It is worth noticing the relatively intense correlations between 2.7 (the importance of seminars for the 
personal understanding) and the usefulness of the knowledge for the profession, start up of a business and 
personal life (coefficients between 0.408 and 0.506). 
Table 5. Correlations between personal understanding, critical approaches and creativity (UM) 
 1.5 1.6 2.6 2.7 2.8 
1.5 Courses stimulate critical approach  1 0.371** 0.643** ----- 0.297* 
1.6 Courses develop personal understanding   1 0.425** 0.723* 0.361* 
2.6 Seminars stimulate critical approaches    1 0.360** 0.463* 
2.7 Seminars develop personal understanding    1 0.459* 
2.8 Seminars stimulate creativity    1 
N=73    
** Correlation is significant at the 0.01 level (2-tailed)* Correlation is significant at the 0.05 level (2-tailed) 
The stimulation of the critical thinking and personal approaches is also perceived as important, as shown by 
table 5 (coefficients between 0.360 and 0.643), in a correlation of medium intensity with the stimulation of 
creativity (coefficients between 0.361 and 0.463). 
4. Conclusions 
To a great extent, the results obtained from UN regarding the communication qualities of the teachers in the 
Management Department are also confirmed at UM, which means that four of the five hypotheses formulated 
for the current phase of our research are validated. Nevertheless, it should be noted that there are significant 
differences among the scores: as such, if students assessed that the tasks relate to the course and seminar 
subject matter (question 3.2) with a score of 4.34, the accessibility of the bibliography materials (4.2) is only 
rated as 3.52; if teachers’ attitude for obtaining fair grades registers a score of 4.07 (question 3.3), the 
development of personal understanding by the course (1.6) and the seminar (2.7) was assigned a score of 3.66, 
respectively 3.62. In fact, all issues whose scores fell under 4.0 require in-depth analysis and improvement. As 
regards the fifth hypothesis, considering that students hold an extremely poor experience in this respect, as few 
of them are employed, we may say that it is only partially sustained. Although there is the possibility that many 
of the respondents have unsuccessfully tried to find a job, which would explain the low scores of the questions 
related to the usefulness of the training for the field pursued. So much the more, as the correlations between 
answers prove the subjects’ consistency and preoccupation for the usefulness of the knowledge acquired in 
their profession and personal life. Students’ consistency and preoccupation for the stimulation of personal 
approaches, critical thinking and creativity is nevertheless worth noticing. This area calls for improvement 
measures, together with increasing the attractiveness of courses and seminars, encouraging class attendance and 
supporting the entrepreneurial spirit. The next phase of our research will focus on clarifying the matters still 
unclear and finding paths for the improvement of the current state of teacher – student communication.  
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